
PROFESSIONAL LEARNING TEAM REPORT 
School Year:  2013-2014   

PLT Title 

Perspectives on Perspective 

 
Blurb for PLT Conference Brochure 

Hear from classroom teachers and specialists about the benefits of and various ways to explicitly teach 

perspective-taking across a variety of age groups PK-12 using visual art as a vehicle for instruction. 

 

 
Contact Information (Write * next to facilitator’s name.) 
 

Name School Grade Level or Subject 

Kristen Ripley* CMS Visual Art 

Melissa Glotzbecker BHS School Psychologist 

Katie Kelley CMS Visual Art 

Denise LaPolla CMS Special Education 

Sarah Libertini CMS and Butler Visual Art 

Lianne McCann CMS Speech Pathologist 

Sara Saba Wellington Pre-k Speech Pathologist 

Sharon Zweig Wellington Speech Pathologist 

 
PLT SMART Goal  

 
We will work collaboratively to develop a common vocabulary and lessons that explore literal and figurative 

perspective-taking in the context of the general education curriculum, social skills and visual art.  

 
Key Actions 

1. Develop a list of shared terminology that all PLT members use with students to discuss perspective-taking 

 

2.  Use terminology to examine static and moving images as well as social situations with students.  

 

3.  Develop lessons that address specific perspective-taking concepts.  

 
 
 
 
 
 
 
 
 
 
 
 



 
Findings  

 
Early Elementary: 

 There was a wide range of perspective taking skills at this age. 

 All children benefitted from being explicitly taught beginning perspective-taking skills. 

 All children in our study were able to identify interest areas of their peers after direct instruction. 
Middle: 

  Although lessons were targeted to groups in grades 6-8, 5th grade students generated thoughtful discussions 
about perspective based on the bulletin board display created for the unit. 

 Two of the five students who did not take multiple perspectives on the pre-assessment were able to do so on 
the post-assessment 

 Many middle schools students with an autism spectrum disorder are adapt at answering questions about 
multiple perspectives but have not generalized this understanding within their day to day interactions 

High: 

 Most students within the small group (multiple grade levels) were able to define perspective taking without 
support or instruction. 

 Some students were able to interpret a visual from multiple perspectives during the lessons without support. 

 Several students were able to take multiple perspectives on the post-assessment when they were unable to 
earlier prior to the intervention. 

 Students who required the most support taking multiple perspectives during the lesson continued to do so 
when completing the post-assessment. 

 
 
 
 

 
Recommendations / Next Steps  

 
 

 Continue to use the common language for teaching perspective taking with all of our students. 

 Continue explicit teaching of perspective taking skills to all our students. 

 Begin with instruction in Sept. next year and then continue with new lessons. 

 Track students next year to see if more progress can be made with more direct instruction/lessons. 

 Continue to meet as special educators and visual art instructors to combine skills sets and reach a wider range 
of students.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 


